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CHILD DEVELOPMENT, 1987, 58, 1101-1113 Thus study 1s concerned with the development of compan-
10onship and intimacy Subjects 1n the second, fifth, and eighth grades (mean ages, respectively, 7 5,
104, and 13 4) rated the importance and extent of companionship and intimate disclosure expen-
enced 1n social hfe in general and 1n each of 8 types of relationships Companmonship was perceived
as a desired social provision at all 3 grade levels Family members were important providers of
compamonship for children 1n the second and fifth grades, but they became sigmficantly less so 1n
the eighth grade Same-sex peers were important providers across all 3 grades, and they became
increasingly important as children grew older Opposite-sex peers did not become important as
companions until the eighth grade Counter to expectations, there were no age differences n the
global desire for inttmacy Parents were important providers of intimate disclosure for the youngest
children, but they were less important among the younger adolescents There was mixed support for
the hypothesis that same-sex fnends become important providers of intimacy during preadoles-
cence Findings were different for boys and girls, suggesting that girls seek intimate disclosure 1n

fnendship at younger ages than boys do

This study 1s concerned with the devel-
opment of compamonship and intimacy dur-
g preadolescence and adolescence Two
major questions were addressed First, are
there developmental changes 1n the extent to
which children desire companionship and 1n-
timacy 1n social relations? Second, are there
developmental changes in the people on
whom children rely to provide these desired
forms of interacton?

Harry Stack Sullivan (1953) was one of
the few theonsts to attempt to provide a sys-
tematic account of the development of com-
pamonship and inttmacy He proposed a
model of social development 1n which partic-
ular social needs were seen as emerging dur-
mg certain stages of development. He be-
heved that the need for companionship first
emerges 1n toddlerhood 1n the form of a de-
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sire for coparticipation in play, whereas the
need for mntimacy emerges much later—
dunng preadolescence Sullivan also thought
that changes occurred 1n the relationship part-
ners that children rely on to fulfill these
needs Parents are imtally sought to provide
compamonship dunng toddlerhood, whereas
“compeers” (same-age peers) become the
preferred source of compamonship once chil-
dren enter school According to Sullivan, peer
companions are almost exclusively limted to
same-sex children until early adolescence, at
which time there 1s a general awakening of
mterest in cross-sex relatonships Sullivan
believed that the need for intimacy first
emerges In the context of preadolescent
friendships or chumships He beheved that
the mtmacy expenenced 1in chumships pro-
vides preadolescents consensual vahidation of
personal worth and creates the atmosphere
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which mature sensitivity and canng about an-
other person’s welfare 1s leamed Dunng
adolescence, this mature form of intimacy
becomes ncreasingly sought in heterosexual
relationships (see Buhrmester & Furman,
1986, and Youmss, 1980, for more complete
discussions of the developmental aspects of
Sullivan’s theory)

Sullivan’s account of developing social
needs provides a useful orgamizational frame-
work for investhigating the common observa-
tion that children of different ages seek differ-
ent things 1n their social hives By examining
the extent to which different relationships
provide companionship and ntimacy, one
can assess the relative importance of different
relationships to the individual Such an ac-
count would also enable us to map increases
and decreases 1n the funchonal (subjective)
umportance of different relahonships over the
course of development. Although Sullivan
focused on the roles of parents and peers, a
more complete account would include the
contributions made by other network mem-
bers, such as siblings, grandparents, and
teachers A comprehensive account of the de-
velopment of companionship and intimacy
would also contribute to our understanding
of other domains of development. For exam-
ple, the development of social skills may be
directly related to children’s attempts to
achieve new forms of relahons with network
members

Compantonship —Lattle 1s known about
when the global desire for companionship
first appears, but investgators have tmed to
identify the individuals on whom children
rely for companionship For example, adults
are frequent compamons durng early child-
hood and the elementary school years, but
they become less important companions as
children enter adolescence (Barker & Wnight,
1955, Ellis, Rogoff, & Cromer, 1981) Instead,
children turn to same-sex peers as they get
older

The presence of a “taboo” on cross-sex
interactions has been clearly demonstrated
for young children and preadolescents n
studies of ime allocation (Ellis et al , 1981, La
Freniere, Strayer, & Gauthier, 1984, Wnght,
1967) and sociometnc nomnations (Hartup,
1983, Marshall & McCandless, 1957) There
1s some uncertainty, however, about changes
in cross-sex compamonship 1n early adoles-
cence. Investigators using sociometnc ap-
proaches have shown that same-sex peers
continue to be almost exclusively nomnated
as the most preferred compamons, although
opposite-sex peers are named a little more

frequently 1n early adolescence (Schofield,
1981, Taylor & Singleton, 1983) Using time-
allocation approaches, however, investigators
have found that a sigmficant proportion of
adolescent’s interactions are with opposite-
sex peers (Csikszentrmhalyr, Larson, & Pres-
cott, 1977) Further data are needed to deter-
mine at what age the cross-sex taboo 1s hfted
and when opposite-sex peers become desired
providers of companionship

Much less research has been done on the
roles of other network members as providers
of compamonship Several recent studies sug-
gest that siblings are important companions
for young children (Dunn & Kendnck, 1982,
Ellis et al , 1981) and preadolescents (Furman
& Buhrmester, 1985a) Very little 1s known,
however, about developmental changes in
compamonship with siblings, although 1t 1s
sometimes assumed to decrease with age
Teachers and extended family members, such
as grandparents, are also likely to be sources
of compamonship (Furman & Buhmester,
1985b), but wvirtually no data on develop-
mental changes in these relationships exist.

Intimacy —Sullivan beheved that the
general need for intimacy emerges as a pow-
erful interpersonal motive dunng preadoles-
cence (ages 9-12) We have found no studies
that address this hypothesis Several invest-
gators, however, have attempted to evaluate
the 1dea that, dunng this penod, there are 1n-
creases 1n the extent to which same-sex
fnends provide intimacy Unfortunately, the
findings are mixed Most investigators have
found that children’s descniptions of their
friendships do not show an increased number
of comments about the sharing of immtimate
thoughts and feelings until ages 13-16
(Berndt, 1981, Bigelow & LaGaipa, 1980), al-
though some have found earher increases
(Furman & Bierman, 1983, Youniss, 1980)
Self-report ratings of mtimacy in fnendship
show only gradual increases dunng adoles-
cence (Hunter & Youmss, 1982, Rivenbark,
1971, Sharabany, Gershomi, & Hoffman,
1981) No 1nvestgators, however, have
studied children younger than 11 years of age
using self-report rabings of intimacy The 1n-
clusion of such children 1s essental for testing
the hypothes:s that preadolescents (1 e , 9-12-
year-olds) have more intimate fnendships
than younger children

Although Sullivan did not address the 1s-
sue of sex differences in social development,
it has been argued that girls expenence int-
macy in same-sex fnendships at an earlier age
than boys (Douvan & Adelson, 1966, Foot,
Chapman, & Smth, 1977) Investgators have



found that girls report greater intimacy n
friendship than boys do when either open-
ended descriphons of fnendship (Berndt,
1981, Bigelow & LaGaipa, 1980) or self-report
measures of disclosure (Furman & Buhrmes-
ter, 1985b, Rivenbark, 1971, Sharabany et al ,
1981) have been used Although this sex
difference 1s well established, 1t remains an
open question as to when these differences
first emerge Furthermore, 1t 1s not clear that
this sex difference 1s confined to same-sex
fnendships, 1t may be part of a general ten-
dency for girls to expenence greater inimacy
m relationships than boys do

Family members are also likely to be im-
portant providers of mtmacy, especially for
young children (Furman & Buhrmester,
1985b, Kon & Losenkov, 1978, Rivenbark,
1971) Hunter and Youmss (1982) found that
fourth-grade children reported greater mnt-
macy with their mothers than with therr
fnends, and that it was not until the tenth
grade that fnends were rated sigmficantly
higher than parents This led us to expect that
children seek intimacy with parents prior to
turning to peers Siblings also appear to be a
source of intimacy (Furman & Buhrmester,
1985a), although hittle 1s known about how
mtmacy 1n sibling relationships changes with
age

In the present study, we sought to pro-
vide an account both of developmental
changes 1n children’s desires for compamon-
ship and intimacy and of the people they turn
to for these expenences Self-report question-
naires were used rather than observation-
al methods because children’s preferences
about whom they want to interact with and
what they desire from those interacthions are
largely subjective phenomena, and, accord-
ingly, self-report methods provide a reason-
able means of assessment. Children’s percep-
tions or construals of their relatonships do
not represent, however, objective accounts of
their expenences Although it would be de-
sirable to collect observational as well as self-
report data to investigate directly the relations
between children’s objective expenences and
personal accounts, this was beyond the scope
of this study

Because our goal was to create a broad
map of developmental changes and cont-
nuihes, we defined compamonship and mt-
macy i ways that would be appropnate for
children across the age range studied. Com-
panmonship was defined as engaging 1n enjoy-
able activihes with others, whereas intimacy
was defined mn terms of disclosing personal
thoughts and feelings with others These
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definitions do not capture all the components
or nuances of these constructs Some authors,
mcluding Sullivan, have defined intimacy
more broadly to include such features as
genuineness, trust, and emotional support
(Bigelow & La Gaipa, 1980, Sharabany et al ,
1981) These other aspects of inttmacy and
compamonship were not assessed because
they are more abstract in nature and, there-
fore, difficult for the younger children 1n the
study to comprehend By defining the con-
structs 1n simple terms, we hoped to elim-
nate the possibility that age differences 1n rat-
mgs are due to developmental changes 1n the
comprehension of questionnaire items Al-
though the terms were simple, we believe
that our defimitions succeed in captuning the
most central behavioral referents of these con-
structs The chief hmitation of the present
strategy 1s that 1t did not allow us to examine
developmental changes in the mamfest be-
haviors that are associated with the core expe-
nences of compamionship and intimacy

Method

Subjects

Children 1n the second, fifth, and eighth
grades (ages 75, 104, and 13 4, respectively)
were chosen as subjects to correspond to Sul-
hivan’s juvenile, preadolescent, and early ado-
lescent periods, respectively The sample
consisted of 63 girls and 66 boys 1n the second
grade, 75 girls and 78 boys 1n the fifth grade,
and 64 girls and 71 boys 1n the eighth grade
Subjects were predommately Caucasian chil-
dren of middle- to upper-middle-class fam-
hes living 1n a suburban public school dis-
tnct.

Measures

Measurement design —Companionship
and inhmacy were assessed at two levels At
the global level, subjects were asked to report
about therr social relations in general At the
dyadic level they reported about relations
with up to eight specific people, including
mother, father, most important grandparent,
most 1mportant sibling, most important
teacher, best same-sex fnend, best opposite-
sex frnend, and romantic boyfnend or girl-
fnend These relatonships were selected
because they are the ones children most fre-
quently list as important 1n their hives (Fur-
man & Buhrmester, 1985b) Subjects also
made two types of ratings about companion-
ship and intimacy at both the global and dy-
adic levels Perceived mmportance ratings
were intended to assess the strength of the
desire or preference to achieve companion-
ship and mtimacy in relations Perceived
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frequency ratings were mntended to assess
children’s perceptions of how much compan-
1onship and nttmacy they actually expen-
ence

Measure construction —To construct the
scales, we drew on a core pool of six items
adapted from the companionship and mt-
macy scales of Furman and Buhrmester’s
(1985b) Network of Relationships Inventory
All scales were constructed by rewording
these items to assess the two levels (global vs
dyadic) and two types (perceived importance
vs frequency) of measures The global per-
cewved frequency of compamonship and mti-
macy scales each contained three items, chil-
dren rated how much companmonship and
mntimate disclosure they expenence in social
relations 1n general on five-point scales (from
1 = httle or none to 5 = extremely much)
The companionship items were (@) How
much do you play around and have fun with
other people? (b) How much do you go places
and do things with other people? and (c) How
much do you spend free time with other peo-
ple? Inttmacy items were (a¢) How much do
you share your secrets and pnivate feehngs
with other people? (b) How much do you
have people to tell everything to? and (c)
How much do you have people to talk with
about things that you don’t want others to
know? The global importance of companion-
ship and imtimacy scales used the same six
core items, but the subjects were asked to rate
how important they were on five-point scales
(from 1 = not very important to 5 = more
important than anything) For example, one
item was, How important 1s 1t to you to go
places and do things with other people?

The eight perceived frequency of dyadic
companionship and the eight perceived fre-
quency of dyadic intimacy scales were con-
structed by rewording the global items so as
to ask about levels of companionship and ints-
mate disclosure with eight specific people
For example, a compamonship item read,
How much do you play around and have fun
with this person® The question was followed
by a list of up to eight people (see preceding
comments), each followed by its own five-
point rating scale Items were also wrnitten to
assess the importance of dyadic compamon-
ship and mmtimacy Owing to the length and
repetiiveness of the guestionnaire battery,

we limited the 16 dyadic importance mea-
sures to one 1tem each !

Procedure

The battery of questionnaires was ad-
mustered to groups of children in schools
Second graders were divided mmto small
groups of four to eight children so they could
be given individual attention Because of poor
reading ability or uncooperative behavior, 11
second graders had to be excluded from the
study

Psychometric Analysis

Scale reliabilities —Internal consistency
rehabihity coefficients (Cronbach’s alpha)
were computed for each of the scales The
coefficients for the four global level scales
ranged from 34 to 73 for second graders (M
= 55), from 60 to 72 for fifth graders (M =
65), and from 53 to 79 for eighth graders (M
= 67) The coefficients for second graders
were somewhat Jow, and these scales were
given special consideration in later analyses

Coefficient alphas for the perceived fre-
quency of dyadic companionship and int-
macy scales were computed separately for
each of the 16 scales The coeflicients ranged
from 56 to 84 (M = 76) for the second grad-
ers, from 73 to 93 (M = 86) for fifth graders,
and from 77to 95 (M = 90) for exghth grad-
ers Thus, the reliabihities for all three grades
were sahsfactory

Intercorrelations among scales —Corre-
lation coefficients were computed to examine
the mterrelations between the companion-
ship and intimacy scales within each level
and type of measure For the global measures,
the correlations ranged from r = 23 tor =
52, M = 38 (all coefficients sigmficant at p <
05) For the dyadic measures, the coefficients
ranged fromr = 4ltor = 73, M = 57 (all
p’s < 05) Thus, as one would expect, the
different measures were positively correlated,
but the correlations were moderate 1n size 1n-
dicating that the scales measure distin-
guishable constructs

Results

Companionship

Global ratings —We expected little de-
velopmental change 1n global ratings of com-
panionship between the second and eighth

! Owing to space hmitations, the findings for the importance of dyadic compamonship and
mtmacy measures will not be reported here but can be obtained from the first author upon request.
In general, the patterns of findings are nearly 1dentical to those found for the perceived frequency of
dyadic companionship and mtimacy scales, respectively



grades A grade X sex analysis of vanance
(ANOVA) revealed an effect of grade for the
global importance of companionship scores,
F(2,387) = 297, p < 05 Follow-up analyses
of this and all subsequent significant effects
were carried out using Newman-Keuls tests
and the p < 05 level of significance Eighth
graders rated companionship as sigmificantly
less important than did second and fifth grad-
ers, M = 364 versus M = 382 and M = 3 83,
respechvely A similar effect of grade was
found for ratings of the global perceived fre-
quency of compamionship, F(1,396) = 298,
p < 01, wath second graders reporting more
companionship than eighth graders, M = 364
versus M = 335 The mean for fifth graders
fell between those for the other two grades
and was not significantly different from
either, M = 337 Although sigmificant, the
absolute size of these grade differences 1s less
than one-third of a scale pomnt (on a five-point
scale) and 1s therefore largely consistent with
predictions The ANOVAs also revealed a
main effect of sex for global importance of
companionship scores, F(1,387) = 606, p <
01, wath grls” scores, M = 3 85, being higher
than boys’ scores, M = 367

Dyadic companionship —Repeated-mea-
sures ANOVAs were conducted on the per-
ceiwved frequency of dyadic compamonship
scores to evaluate differences among ratings
of network members 1n their percerved roles
as compamonship providers Sex and grade
were treated as independent vanables,
whereas ratings of six of the eight relation-
ships were treated as repeated dependent
vanables 2 The analysis revealed an effect of
type of relationship, F(5,1380) = 176 19, p <
01, and a grade x type of relabonship 1n-
teraction, F(10,1380) = 1705, p < 01 Table
1 presents the means for each type of relation-
shap for each grade and sex

As expected, family members and same-
sex fnends were perceived as providing rela-
tively equivalent levels of companmionship by
second graders, and they were rated as pro-
viding more companionship than teachers
and opposite-sex friends In the fifth grade,
relationships with mothers and fathers were
rated higher than relationships with same-sex
fnends and siblings, with the latter being
rated higher than opposite-sex friends, all
these relahonships were rated higher than re-
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lationships with teachers Same-sex friends
were perceived as the greatest source of com-
pamonship in the eighth grade Ratings of
compamonship with mothers, sibhings, fa-
thers, and opposite-sex friends all fell near
the midpoint and were not significantly differ-
ent from each other Ratings of companton-
ship with teachers were very low in the
eighth grade

Separate grade X sex ANOVAs were
subsequently conducted for ratings of each of
the eight types of relabonships Significant ef-
fects of grade were revealed for all relation-
ships except siblings, all F’s > 520, p < 01
As expected, companonship with parents
decreased with age Fifth graders reported
greater compamonship with their mothers
than second and eighth graders, whereas the
ratings by the latter groups did not differ from
each other Relationships with fathers were
rated as providing decreasing compamonship
with age, with the mean for each age-group
significantly lower than the previous age-
group A similar pattern of decreasing com-
pamionship was found for relatonships with
teachers and grandparents In contrast to rela-
tionships with adults, companionship with
peers tended to increase with age Relation-
ships with opposite-sex fnends were rated
higher by eighth graders than by second and
fifth graders There was a significant effect
of sex for ratings of same-sex fnendships,
F(1,359) = 404, p < 05, and a sex X grade
interaction, F(2,368) = 375, p < 05, which
qualified the grade effect. Follow-up compan-
sons revealed that ratings by boys did not
significantly differ across the three grade
levels, whereas ratings by grls increased
significantly between fifth and eighth grades
The ANOVAs also revealed significant ef-
fects of sex for ratings of the perceiwved fre-
quency of companionship with boy- or
girlfnend, F(1,149) = 457, p < 05, with
girls’ scores (M = 343) being higher than
boys’ (M = 3 08)

Correlations between global and dyad-
1c companionship —Correlation coefficients
were computed between ratings of the global
perceived frequency of companionship and
scores for each of the eight perceived fre-
quency of dyadic compamonship scales This
analysis was done to determine develop-
mental changes 1n the ability of each dyadic

2 Ratings of relabonships with grandparents and boyfnends/qulfnends were not included m
these analyses because second graders did not rate these relabonships Separate analyses were,
however, cammied out to exammne grade and sex effects for ratings of these relatonships For all
repeated measures ANOVAs, the probability levels that are reported have been calculated using the
Greenhouse-Geisser procedure to adjust degrees of freedom
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TABLE 1

MEAN RATINGS AND STANDARD DEVIATIONS OF PERCEIVED FREQUENCY OF COMPANIONSHIP

WITH EIGHT NETWORK MEMBERS

GRADE
2 5 8
Girls
Mother 339 (1 24)'=> 383 (95)'* 334 (98)*P
Father 345(118)'P 373 (94)'* 308 (1 22)%°
Closest sibling 358 (103)! 343 (94)>* 336 (74)**
Teacher 253 (96)>* 209 (95)°° 132 (51)°¢
Same-sex fnend 328(103)'" 358 (1 14)!2P 396 (74)'*
Opposite-sex fnend 236 (129)°° 211 (101)%® 320 (95)**
Boyfnend 317(125° 369 (97)¢
Grandparent 313(1101 2 36 (1 00)*
Boys
Mother 343(103)'2b 368 (94)'* 309 (82)3°
Father 347(103)'® 363(118)'* 321 (89)*¢
Closest sibling 342(125)} 328(111)% 298 (97)%*
Teacher 238 (893" 177 (77°° 151 (70)%°
Same-sex fiend 348 (80)'= 328 (1 08)*~ 346 (1 00)'*
Opposite-sex friend 229 (1 14)%=® 216 (1 07)3® 277 (95)**
Girlfnend 289 (123)* 328 (97)*
Grandparent 274 (1 10* 227 (99)*

NOTE —The numbers 1n superscnpts indicate the rank order of the means across relationships within each grade
{columns) Relationships means with the same number rank in the same column are not significantly different The
letters 1n superscripts next to each mean indicate the rank order of means across the three grade levels within each type
of relationship (rows) Means with the same letter rank in the same row are not significantly different The numbers 1n

parentheses are standard deviations

rating to predict global judgments about
levels of companionship 1n social life at large
It seems reasonable to interpret the size of the
coeflicients as indicating how much attention
or weight children give to expenences m a
particular relatonship when making judg-
ments about social life in general For ex-
ample, when second graders are asked to
judge how much companionship they expen-
ence 1n general, their thoughts may focus on
relatonships with parents because they are
the most salient people 1n their socal worlds
If so, then a high correlation should result be-
tween global ratings and ratings of relation-
ships with parents because the two types of
ratings are essentially based on summanes of
the same expenences To the degree that
the subjective weighting process employed
by children reflects the actual importance of

particular relatonships 1n providing desired
forms of interaction, these coefficients may
also indicate how important or pivotal these
relationships are in supplying social prowi-
sions Because means and correlation coeffi-
cents are statistically independent from one
another, the correlational analyses supple-
ment the analyses of mean level differences
and provide another way to examne develop-
mental changes 1n the roles of different net-
work members

Coeflicients were computed separately
for boys and girls 1n each of the three grades
so that developmental changes in the predic-
taive power of different types of relationships
could be examined Fischer’s r to z transfor-
mations were used to compare coefficients
statistically ® Table 2 depicts the correlations

3 Because the rehabilities of the global level scales vaned across the three grades, we imtially
thought 1t might be difficult to interpret grade differences i coefficient size Consequently, a
preliminary analysis was carmed out in which coefficients were statistically corrected for attenuation
owing to unrehability of the measures The correchion adjusted the reliabihties across grades to be
equal to the highest observed rehability (usually the rehabilhity coefficient of the eighth grade
scores) These analyses revealed that the corrected coefficients were uniformly larger, particulasly
for the second graders A comparison of corrected and uncorrected coeficients indicated, however,
that the differences in reliabilities across grades did not influence the basic patterns of sigmficant
grade differences among coefficients Therefore, it seemed appropnate to interpret the

coeflicients
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TABLE 2

CORRELATIONS BETWEEN RATINGS OF GLOBAL AND DYADIC PERCEIVED FREQUENCY OF COMPANIONSHIP

GRADE
2 5 8
Guls
Mother 56!® 462 — 25230
Father 521 34124 - 1923b
Closest sibhing 441 33!2ab 00%®
Teacher 39! 272" - 10230
Same-sex friend 47! 521 3812
Opposite-sex fnend - 05%) 37122 36!
Boyfnend 311= 27ia
Grandparent 46'2= - 293P
Boys
Mother 16!® 5312 4]234ab
Father 241 37123a 54122
Closest sibling 02'= 2334 25%4=
Teacher 22t 134= 294a
Same-sex fnend 05'® 44122 6512
Opposite-sex fnend - 02!? 2034k 49234a
Girlfnend 3523 4523
Grandparent 29234a 3234

NOTE —The numbers next to coefficients indicate the rank order of coefficients across relationships wathin each
grade (columns) Coefficients with the same number rank 1n the same column are not sigmficantly different The letters
next to each coefficient indicate the rank order of coefficients across the three grade levels within each type of
relationship (rows) Coefficients with the same letter rank 1n the same row are not sigmficantly different rs> 23,p <

05,rs> 33, p< 01

between the global perceived frequency of
compamonship scores and ratings of per-
ceived compamonship for eight types of rela-
tionships The pattern of developmental dif-
ferences 1s very similar to those obtained 1n
the analyses of mean level differences The
findings are somewhat different for boys and
girls Coefficients for boys’ and girls’ ratings
are significantly different for second graders’
ratings of relabonships with mothers, sibhings,
and same-sex friends and for eighth graders’
ratings of relationships with mothers, fathers,
grandparents, and same-sex fnends For girls,
ratings of companionship with family mem-
bers (mothers, fathers, sibhngs, and grand-
parents) are moderately predictive 1n the sec-
ond and fifth grades, mean r = 50 and r =
40, 1n the eighth grade, ratings of companion-
ship with family members are negatively re-
lated with global ratings of compamonship,
mean r = — 18 This stands in contrast to
girls’ ratings of same-sex fnends, which are
moderately predictive across all three grade
levels,r = 47, r = 52 and r = 38, respec-
tively

For boys, ratings of compamonship with
family members are not very predictive 1n the
second grade, but they are positively related
in both the fifth and eighth grades, mean r =
35 and r = 38. Boys’ ratings of same-sex

friends increased 1n predictiveness with age,
r= 053, r = 44, and r = 65, respectively,
increasing significantly between the second
and fith grades Ratings of compamonship
with opposite-sex fnends increase sigmfi-
cantly from second to fifth grades for gurls,
fromr = — 05 to r = 37, and, from second
to eighth grades for boys, from r = - 02
to r = 42 Ratings of boyfends and girl-
fnends are moderately predictive of global
compamonship for boys and girls 1n the fifth
and eighth grades, mean r = 33 for fifth grad-
ers and r = 34 for exghth graders

Intsmacy

We expected an increase in the global
ratings of intimate disclosure between the
second and fifth grades Contrary to this ex-
pectation, the univariate ANOVAs indicated
that there were no sigmficant grade differ-
ences 1n ratings of either the global impor-
tance of intimacy or the global perceived fre-
quency of intimacy There were noteworthy
sex differences, however, for ratings of global
mmportance of inbmacy, F(1,3870) = 1591, p
< 01, and global perceived frequency of int-
macy, F(1,396) = 6 22, p < 01, wath grls rat-
ing the importance of mmtimacy (M = 343)
and the perceived frequency of intimacy (M
= 2 66) higher than boys (M = 307and M =
2 46)
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TABLE 3
MEAN RATINGS AND STANDARD DEVIATIONS OF PERCEIVED FREQUENCY OF INTIMACY WITH EIGHT
NETWORK MEMBERS
GRADE
2 5 8
Guls
Mother 348 (111)! 344 (119 307(131)%
Father 355 (1 00)!~ 324 (117)! 257 (1 30)%®
Closest sibling 303 (125> 2 67 (1 28)** 312(120)>*
Teacher 239 (94)34* 184 (983" 126 (60)4<
Same-sex friend 2 83 (1 20)%°" 326 (125)!P 379 (95)'*
Opposite-sex friend 2 14 (1 42)*® 184 (97°% 301(1 165>
Boyfriend 275(143)° 331(115)
Grandparent 271(110 192 (1 00)®
Boys

Mother 309 (1 15)' 343 (133)!* 2 88 (1 12)'2°
Father 302 (105 327(133)'* 2 83 (1 13)12=
Closest sibling 272 (109)** 262 (1363 272 (1 10)*>*
Teacher 215 (92> 166 (87)** 136 (74)3°¢
Same-sex fnend 295 (1 08)!* 276 (1 28)>* 319 (93)!~
Opposite-sex friend 201 (1 02> 206 (118)3" 269 (977
Girlfnend 272 (141)° 315(120)"
Grandparent 2 60 (1 06) 207 (99)°

NOTE —The numbers 1n superscripts indicate the rank order of the means across relatonships within each grade
{columns) Relationships means with the same number rank in the same column are not significantly different. The
letters 1n superscripts next to each mean indicate the rank order of means across the three grade levels within each type
of relationship (rows) Means with the same letter rank in the same row are not significantly different The numbers in

parentheses are standard deviations

Percewed dyadic mtitmacy —The re-
peated measures ANOVA of the perceived
frequency of dyadic mntimacy scores revealed
effects of sex, F(1,282) = 5.26, p < 05, rela-
tionship type, F(5,1410) = 11002, p < 01, a
two-way interaction of relationship type and
grade, F(10,1410) = 1612, p < O, and a
three-way interaction of relationship type X
grade x sex, F(10,1410) = 338, p < 01°*
Table 3 presents the means of mntmacy rat-
mgs for the eight relationships broken down
by grade and by sex Since the pattemms of
findings are complex, we will mghlight only
the mayor results

In the second grade, all children reported
that relatonships with mothers and fathers
provided the most intimate disclosure Girls’
ratings for parents were sigmficantly higher
than ratings of relationships wath siblings and
same-sex frnends, whereas boys’ ratings of the
four were not significantly different. Relation-
ships wath teachers and opposite-sex fnends
were rated as being the least mthmate by both
boys and guls

In the fifth grade, relatonships with
mothers and fathers continued to be rated the

4 See n 2 above

most intimate Girls’ ratings of relabonships
with same-sex fnends, however, had nsen to
be equivalent to those of parents This was
not the case for fifth-grade boys, whose rat-
ings for same-sex fnends were sigmficantly
lower than ratings for mothers and fathers A
cluster of relationships made up of siblings,
grandparents, and boyfnends/girlfnends were
rated the next most frequent sources of inti-
macy for both boys and girls in the fifth grade
Relationships with opposite-sex friends and
teachers continued tc be rated the least in-
timate

There were several noteworthy differ-
ences 1n the findings for boys and girls 1n the
eighth grade Eighth-grade girls reported that
relationships with same-sex fnends provided
the most mtimate disclosure, rating them
sigmficantly higher than the next highest rela-
tionships with mothers, siblings, opposite-sex
fnends, and boyfnends Although eighth-
grade boys also reported the highest levels of
mtmate disclosure with same-sex friends,
thewr ratings were not sigmficantly different
from ratings for mothers, fathers, and girl-
fnends Both boys and girls rated relation-



ships with siblings and opposite-sex friends
as moderately intimate, and relationships
with teachers were rated the least intimate
Interestingly, eighth-grade boys reported that
relatonships with fathers were among their
most inhmate ones, whereas girls reported
that relationships with fathers were among
the lesser intimate ones, being more inbimate
than only relahonships with teachers and
grandparents

Subsequent follow-up sex x grade
ANOVAs found main effects of grade for all
relationships except siblings, all F's > 468, p
< 01 In general, there was a tendency for
intimate disclosure with adults to decrease
with age, whereas intimate disclosure with
peers increased with age In particular, sec-
ond and fifth graders rated their relabhonships
with mothers and fathers as more imtimate
than did eighth graders The ANOVA of rat-
ngs of intimacy with father revealed a sex x
grade mteraction, F(1,369) = 346, p < 05
Boys’ ratings did not differ sigmficantly across
the three grade levels, whereas eighth-grade
girls rated fathers significantly lower than sec-
ond- and fifth-grade grls For ratings of int-
macy with grandparents, fith graders’ scores
were greater than eighth graders’ scores
Scores for inhbmacy with teachers decreased
with age, with the mean for each age group
significantly lower than the previous age-

group

There were noteworthy sex differences
in ratings of intimate disclosure with same-
sex fnends The ANOVA revealed a main ef-
fect of sex, F(1,368) = 7 35, p < 01, and a sex
x grade interaction, F(2,368) = 319, p < 05
Follow-up compansons found that boys’ rat-
mgs did not significantly differ across the
three grades, although an increase between
the fith and eighth grades approached
significance, p < 10 These findings for boys’
same-sex fnendships are not consistent with
Sullivan’s contention that preadolescence is
that pennod in which friendships become
markedly more intimate The findings for
girls, however, are supportive of Sullivan’s
postion Ratings by girls sigmficantly 1n-
creased with age, the mcrease between sec-
ond and fifth grades approached sigmificance,
p < 06, whereas eighth-grade ratings of
same-sex fmendships were significantly
higher than fifth-grade ratings Comparisons
of boys’ and grls’ scores within each grade
revealed no sex differences in the second
grade, 1n the fifth grade, gurls’ ratings were
higher than boys’ at a marginal level of
sigmficance, p < 10, 1n the eighth grade, the
sex difference had increased such that grls’
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ratings were sigmficantly higher than boys’, p
< 01 Ratings of intimacy m relationships
with opposite-sex friends and boyfnends/
girlfnends increased markedly for boys and
girls between the fifth and eighth grades Fi-
nally, there were no sigmficant sex differ-
ences 1n ratings of cross-sex peer relation-
ships

Correlations between global and dyadic
ntimacy ratings —Table 4 presents the cor-
relations between the perceived frequency of
global intimacy and the perceived frequency
of dyadic intimacy scales Intimacy with fam-
ily members 1s not strongly predictve for
boys or girls across all three grade levels,
mean r = 15, r = 27, and r = 15, respec-
tively Ratings of intimacy with teachers are
modestly predictive across the three grade
levels for both boys and girls For girls, there
1s a marked increase n the predictiveness of
ratings of same-sex fnends from the second to
fifth grades, from r = 04 to r = 61, whereas
boys’ ratings of intimacy with same-sex
friends are moderately predictive across all
grade levels, mean r = 41 Relationships
with opposite-sex fnends and boy/girifnends
become strongly predictive for boys in the
fifth grade, mean r = 54, but they do not
become predictive for girls until the eighth
grade, mean r = 40

Discussion

Companiwonship —Nearly all aspects of
Sullivan’s account of the development of
compamonship were supported The moder-
ately high and stable ratings of global com-
pamonship across the three ages studied are
consistent with the view that the general de-
sire for companionship had intensified 1n 1m-
portance at some earlier pennod The analyses
of means and correlations reveal a fairly con-
sistent picture of developmental change on
whom children rely for companionship The
1dea that “compeers” are desired sources of
compamonship 1n the juvenile era onward
was supported by the relatively high ratings
of same-sex fnendships beginning 1n the sec-
ond grade Although Sullivan’s account led us
to expect that the significance of parents as
companmions would peak 1n the second grade,
it peaked 1n the fifth grade, 1t did, however,
dechne dunng early adolescence as expected
It was not unti] early adolescence that peers
were perceived as more important compan-
1ons than parents These data are consistent
with Barker and Wnght's (1955) findings con-
cerning the amount of time children spend
with different people, and they suggest that
middle childhood 1s a pennod 1n which both
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TABLE 4

CORRELATIONS BETWEEN RATINGS OF GLOBAL AND DYADIC PERCEIVED FREQUENCY OF INTIMACY

GRADE
2 5 8
Females
Mother 31 3524 014*
Father 18422 212= 054
Closest sibling — 042 30> 271234
Teacher 06!22 207 21234
Same-sex friend 0420 61! 4712
Opposite-sex frnend — 05%° 18%2=b 37423
Boyfniend 21%» 412
Grandparent 312 1134
Males

Mother 181 2g34a 103~
Father 19t 274 28123
Closest sibling 09! 33234 2623
Teacher 341 184= 25232
Same-sex friend 281a 48123 491
Opposite-sex friend 17'® 5112 2g9l-23atb
Girlfnend 57t 4412
Grandparent 214 083+

NOTE —The numbers next to coefficients indicate the rank order of coefficients across relationships within each
grade (columns) Coefficients with the same number rank in the same column are not significantly different The letters
next to each coefficient indicate the rank order of coefficients across the three grade levels within each type of
relationship (rows) Coefficients with the same letter rank 1n the same row are not sigmficantly different rs > 23, p <

05,rs> 33, p< 01

parents and peers serve important roles as
companions Siblings are also pnmary provid-
ers of compamonship Dunng early child-
hood, they appear to be as important as same-
sex fnends, with only a shght decrease n
relative importance as children enter adoles-
cence Teachers and grandparents were per-
ceived as moderate providers of companion-
ship by young children, but they became
dramatically less important with age

The results also support the idea that
cross-sex peer nterachons dunng the ele-
mentary-school years are “taboo,” but they
become more acceptable early 1n adolescence
(Hallinan, 1980) Dunng the admimistration of
the questionnaires, the fifth graders were
openly resistant to the 1dea of being asked to
single out an opposite-sex fnend The nature
of therr uncooperativeness suggested that 1t
1s 1mportant for preadolescents not to have
fniends of the opposite sex Interestingly, the
fifth graders expressed much less resistance to
rating same-sex fnends Informal observations
suggested that preadolescents wall have ro-
mantic relationships to increase their popular-
ity, but, consistent with the cross-sex taboo,
they only interact mimimally wath the person

Intimacy —The results are somewhat
less consistent with Sullvan’s account of de-
velopmental changes 1n intimacy. There was

no support for the position that the general
desire for intimacy ntensifies in preadoles-
cence The lack of change may be due to the
nature of our measures Relatively concrete
forms of intimate disclosure were assessed—
for example, talking and shanng secrets Per-
haps differences would have occurred if more
mature forms of intimacy, such as emotional
support were assessed Behavioral observa-
tions maght also reveal that preadolescents
seek and achieve greater inbmate disclosure
Alternately, 1t could be that there are no de-
velopmental changes in the basic desire for
intimacy—at least dunng these develop-
mental periods The essence of intimacy—
personal shanng—may be desired even by
young children What may change are the
manifest forms of intimacy For example,
young children may desire physical closeness
and expenence, telling a parent or sibling
about a favonte movie as intimate disclosure
Only when children approach adolescence
do they desire adult forms of intimacy, that
18, disclosing one’s innermost feelings As
adults, we think we observe an increase n
mtmacy around this time, when 1 fact we
may only be observing the emergence of
adultlike forms of intimacy

In contrast to the lack of change in global
ratings, marked changes occurred at the dy-
adic level. The examination of both means



and correlations confirms our expectation that
parents, particularly mothers, are important
providers of intmacy when therr children are
in the second grade Perhaps younger chil-
dren desire an affectionate form of intimacy
that 1s found 1n attachment relationships with
parents It also could be that young children’s
peers do not yet have the cogmtive or social
skills necessary to be good providers of inti-
macy (Selman, 1980), and, consequently,
juveniles must depend on the greater skill of
parents to structure inbimate interactions

We had expected that children would
report that friends are the most significant
providers of intimate disclosure duning pre-
adolescence The data are mixed Ratings of
friendships were among the best predictors of
global intimacy ratings 1n the fith grade On
the other hand, the mean levels of ratings 1n-
dicate that parents, rather than fnends, were
perceived as the most frequent providers of
intimacy This apparent discrepancy may be
due to the different meanings of the means
and correlations The means are hkely to rep-
resent children’s perceptions of how much
time they spend in mntimate interactions with
each of their network members, whereas the
correlations may reflect how subjectively 1m-
portant the time spent interacting 1s to satisfy-
ing the general desire for inbhmacy For fifth-
grade children, mothers and fathers may in
fact be the most frequent confidants, but the
mtimacy provided by fnends—even 1if 1t 1s
less frequent—may be the crucial ingredient
m fulfilling the desire for intimacy

It 1s also important to note that Sullivan’s
definition of intimacy was broader than what
our scales assessed For him, mhmacy 1s not
simply interpersonal disclosure but a “col-
laborative” relationship that 1s based on
mutual canng and sensiivity and on recip-
rocal shanng and disclosure The shanng that
goes on between young children and their
parents 1s probably not reciprocal 1n nature,
parents listen to their children, but they dis-
close very httle in return (Youmss, 1980,
Youniss & Smollar, 1985) Thus, it may not be
until close fnendships are formed n preado-
lescence or early adolescence that children
establish close egalitanan relatonships m
which intimate disclosure 1s reciprocal and
mutual

Other family members are also perceived
as significant sources of inttmacy Siblings
are seen as moderately important providers
across all three age groups. Grandparents ap-
pear to hold a place simular to that of siblings
in the fifth grade, but their significance drops
off sharply 1n early adolescence QOutside the
family, teachers are perceived as relatively
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unimportant sources of intimacy and become
even less important with age

The findings conceming relatonships
with peers are more complex Although sumi-
lar 1n second-grade children, the mean levels
of girls” and boys’ ratings of same-sex friend-
ships differ in fifth-grade children For guls,
there was a steady increase mn the perceived
level of intimate disclosure 1n fnendships that
began 1n preadolescence and continued 1nto
early adolescence Simlarly, the correlational
results for girls showed a striking increase
dunng preadolescence i the sigmficance of
same-sex friends as inimacy providers These
findings confirm, at least for girls, that preado-
lescence 1s a peniod 1n which disclosure be-
tween friends rapidly increases m impor-
tance

There 1s Iittle evidence that boys’ same-
sex fnendships go through a similar develop-
mental increase Same-sex fnends appear to
be moderately mmportant providers of int-
macy for boys across all three age penods
Perhaps boys’ fnendships become more ex-
pressive and open at some later point 1n ado-
lescence, but available data suggest that this
1s probably not the case (Anes & Johnson,
1983, Morgan, 1976) Rather, it appears that
male-male fnendships never achieve the
same level of intimate disclosure as female-
female fnendships This difference 1s consis-
tent with traditional adult masculine and fem-
mine stereotypes that hold that women are
open and expressive mn relatonships with
each other, whereas men are more task-
onented and reserved Our data suggest that
this sex difference in relahonship patterns
first emerges dunng preadolescence

The failure to find the expected develop-
mental changes 1n boys’ ratings of fnends
does not necessanly mnvahdate Sullivan’s con-
tentions about the nature and importance of
chumships It may be that interpersonal dis-
closure 1s not the means through which boys
achieve mtimacy 1n fnendship Sullivan
(1953) beheved that consensual validation 1s
the defining feature of inhmacy “Intimacy 1s
the type of situations involving two people
which permits vahidation of all components of
personal worth Validation of personal worth
requures a type of relationship which I call a
collaboration, by which I mean clearly for-
mulated adjustments of one’s behavior to the
expressed needs of the other person 1n pur-
suit of increasingly 1dentical—that 1s, more
and more nearly mutual—satisfaction " (p
246) Perhaps preadolescent boys form col-
laborative fnendships in which sensitivity to
needs and validation of worth are achieved
through actions and deeds, rather than



1112 Child Development

through interpersonal disclosure of personal
thoughts and feelings Future research should
focus on 1dentifying the potential differences
in the ways that boys and girls express sen-
siivity to fnends’ needs and vahdate their
worth

The findings concerming mtimacy 1n
cross-sex peer relationships also reveal inter-
estng sex differences The mean ratings
clearly indicate that intimacy with opposite-
sex fnends and boyfniends and girlfnends
sharply 1increases between the fifth and
eighth grades The correlational results, how-
ever, paint a somewhat different picture
Similar to the change in the mean levels of
ratings, girls’ ratings of opposite-sex peers do
not substantially predict global ratings until
the eighth grade Boys’ ratings of opposite-sex
peers, on the other hand, are strongly predic-
tive in the fifth grade Ths latter finding sug-
gests that opposite-sex relabonships dunng
preadolescence may be functionally more 1m-
portant for boys than the mean levels of rat-
mgs would suggest Despite the irted ex-
tent of interaction, preadolescent boys may
find girls to be more sensitive and expressive
disclosure partners and thus better able to
provide this type of intimacy This appears to
be the case n adulthood where both men and
women report that they are more disclosing in
therr interactions with females than i their
mteractions with males (Wheeler, Reis, &
Nezlek, 1983) Clearly, further research 1s
needed on the nature and sigmficance of
cross-sex relationships

The present results represent an 1mtal
step 1n the growth of our understanding of the
development of social needs Research exam-
ming the patterns of relatons among social
needs, personal relationships, emotional ex-
penences, and social competence could pro-
vide the basis for the integrative theory of so-
cial development which all of us desire
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